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What are the major examples of evidencén your program for Standard 5.1: Knowledge of Subject Matter and Curriculum
Goals? Plea® be as specific as possible in describing the evidence.

Criteria- Teacher candidates positively
impact student learning that is:

TeacheiBased Evidence
Teacher demonstrates capacity to provide
effective learning experiences.

Students demonstrate engagement in effective
learning opportunities.

StudentBased Evidence

A. Content driven. All students
develop understanding and
problemsolving expertise in the
content area(s) using reading,
written and oral communication,
and technology.

B. Aligned with curriculum
standards and outcomesAll
students know the learning targef
and their progress towards meeti
them.

C. Integrated across content areas.
All students learn subject matter
content that integrates
mathematical, scieific, and
aesthetic reasoning.

e Artifacts in eportfolio with candidate

rationale:Portfolio based on 12

Professional Certification standardsg
candidate selects teaching artifacts

and justifies their inclusion as
examples of meeting standards

¢ Reflective JournalCandidates
follow a describe, ralyze, reflect
(DAR) model for all entries

¢ Field observationdJniversity
supervisors provide feedback on
candidate performance during
teaching activities

e Course assessments Ca n d i

d

coursework prepares them to apply

what they have learned

e Unit plans Candidates develop unit

Artifacts in eportfolio with candidate
rationale Portfolio based on 12
Professional Certification standards;
candidates select student artifacts
which demonstrate student voice in
multiple contexts over time and justif
their inclusion as examples of meetir|
standards.

University supervisors provide
feedback on how students are
encouraged to be active participants
their learning demonstrating such
behavors as monitoring, assessing,
and selregulating their learning
process to reach the learning targets
Instructional Plan§IPA (standard$-
10)): Candidates execute instruction
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plans integrated across content are
during methods courses and studer
teaching

Instructional PlandPPA tandards
1-5): Candidates develop
instructional plans aligned with the
PPA University supervisors provide
feedbackoncadi dat es o
preparation

Special Ed WESFE: SPED
candidates demonstrate their grasp
SPED course work through state
mandated assessment
Professional Growth Plan
Candidates accomplish self
assessmemtear the end of the
program of their growth in tens of
the Professional Certification
standards to identify strengths and

areas targeted for growth

plans aligned with the PRAJniversity
supervisors provide feedback on
cadi datesod | esson
engagement of students in active
learning
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What are the major examples of evidencen your program for Standard 5.2: Knowledge of Teaching Please be as specific
as possible in describing the evidence.

StudentBased Evidence
Students demonstrate engagement in effective
learning opportunities.

TeachetBased Evidence
Teacher demonstrates capacity to provide
effective learning experiences.

Criteria- Teacher cadidates positively
impact student learning that is:

A. Informed by standards-based
assessmentAll students benefit
from learning that is systematical
analyzed using multiple formative
summative, and selissessment
strategies.

B. Intentionally planned. All
students benefit from standards
based planning that is
personalied.

C. Influenced by multiple
instructional strategies.All
students benefit from personalize
instruction that addresses their
ability levels and cultural and
linguistic backgrounds.

D. Informed by technology.All
students benefit from instruction
that utilizeseffective technologies
and is designed to create
technologically proficient learners

Action ResearchMIT candidates
implement instructional intervention
to demonstrate positive impact on
student learning triangulated
assessment requires one assessmg
focused solely on student voice
Positive Impact on Student Learnin
Final PresentatiarBAED candidates
present their content unit, student
work, and student voice evidence tq
demonstrate reflective analysis of
their positive impact on student
learning.

Course asessmest candidates
develop wide variety of formative
and summative assessment
componentgor instructional plans
and unit plans imll methods courseg
when appropriate, assessments
includemodificationsand
differentiationto address
personakzed learningneeds
Rationalesections of instructional
plan: Candidates describe reasonin
behind learning activities, and
resources necessary to ensure
personalized learning

Artifacts from eportfolio with

candidate rationalePortfolio based

Candidates implement one assessm
focused solely on student voice
demonstrating their students can
describe their learning targets, the
expected level of performance, wher
they are in the progression of learnin
and what is neded to move on to the
next level of performance.

Positive Impact on Student Learning
Final PresentatiarBAEd and
Alternative Routesandidates present
student work and student voite
demonstrate a positive impact on
student learningRubrics for this
assignment, attached to this docume
uses specific Standard V language.
Candidates select student artifacts
which demonstrate student voice in
multiple contexts over time and justif
their inclusion as examples of meetir]
standards.

Instructional Plans/P®(6-10):
Candidates execute instructional pla
aligned with the PPA; University
supervisors provide feedback on
candidatesd | ess
engagement of students in active
learning

Technology in the classroom:K2
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on 12 Profesional Certification
standards; candidate selects teachi
artifacts and justifies their inclusion
as examples of meeting standards
Instructional Plans/ PPA (standards
1-5): Candidates develop
instructional plans aligned with the
PPA;instructional plan mst include
Classroom and Student
Characteristicsdocument, an
assessment of contextual variables
instructional plan must also include
applications of technology, where
appropriatelJniversity supervisors
provide feedback
lesson preparatioduring field

observations

students use technology consisten
with candidateso
create web quests, other products to
reflect content learning; students
assess own capacity to apply
technology through journal response
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What are the major examples of evidencen your program for Standard 5.3:Knowledge of Learners and their Development
in Social Context® Please be as specific as possible in describing the evidence.

What would be the major examples of evidencé your program for

Criteria- Evidence of teacher candidate
practice reflect planing, instruction, and
communication that is:

TeacheiBased Evidence
Teacher demonstrates capacity to provide
effective learning experiences.

StudentBased Evidence
Students demonstrate engagement in effective
learning opportunities.

A. Learner centered.All students
engage in a variety of culturally
responsive, developmentally, and
age appropriate strategies.
Classroom/school centered.
Student learning is connected to
communities within the classroon
and the school, including
knowledge and skills for workg
with others.
Family/Neighborhood centered.
Student learning is informed by
collaboration with families and
neighborhoods.

Contextual community centered.
All students are prepared to be
responsible citizens for an
environmentally sustainable,
globally interconnected, and
diverse society.

e Instructional Plans/ PPA (standards
5): Candidates develop instructiona
plans aligned with the PPA;
instructional plan must include
Classroom and Student
Characteristicddocument, an
assessment of contextual variables
University supervisors provide
feedback on cand
preparation during field observation

e Candidateslignlearning to
needs of stdents, families, and
community

e Learning context intro to journals ar
action researchCandidates provide
written assessient ofculture ofthe
schoolin which they are placed
(literacy, assessment, excellence, a
inclusion)

e Assignmentgreadings, learning
activities, and assessmernits)
science, and social studiesthods
coursessyllabi revised to include
assignmats thataddress
environmentally sustainable, globall
interconnected, and diverse societie

¢ Field observations: University
supervisors provide feedback on

candidate 6 i nstructi

e Field observationdJniversity
supervisors provide feedback on how
students are encouraged to be active
participants in their learning and how
families and communities are
connected to the instructional proces

e Candidates select student artifacts
which demonstrate student voice in
multiple contexts over time and justif
their inclusion as examples of meetin
standards.

e Instructional Plans/PPA {80):
Candidates execute instructional plat
aligned with the PPA; Unersity
supervisors provide feedback on
candidat esd, | es s
engagement of students in active
learning and inclusion of families in
learning process

e Positive Impact on Student Learning
Final PresentatiarBAEd candidates
present sident work and sident voice
to demonstrate a positive impact on
student learning

e Action ResearchMIT candidates
implement instructional intervention t
demonstrate positive impact on studg
learningi triangulated assessment
requires one assessment focused so
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Positive Impact on Student Learnin
Final PresentatiarBAEd candidées
present sident work and student
voiceto demonstrate a positive
impact on student learning

Action ResearchMIT candidates
implement instructional intervention
to demonstrate positive impact on
student learning triangulated
assessment requires orss@ssment
focused solely on student voice

on stuent voice

Student prformance task evidenceof
studentsdé active
art, literacy, and social studies
evidence of student creation of web
guests and research across cultures
evidence of student use or creation 0
field or webbasedculturat
connectedness projects
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What are the major examples of evidencén your program for Standard 5.4: Understanding of Teaching as a Professi@n
Please be as specific as possible in describing the evidence.

Criteria- Teacher candidates positivaiyppact student
learning that is:

Teacher demonstrates capacity to provide effective learning experiences.

TeacheiBased Evidence

A. Informed by professional responsibilities and
policies.All students benefit from a collegial and
professional school setting

B. Enhanced by a reflective, collaborative,
professional growth-centered practice.All students
benefit from the professional growth of their teache

C. Informed by legal and ethical responsibilities All
students benefit from a safe and respectful learning
environment.

Essential Dispositiong-ield supervisor and mentor teacher
City Ub6s Essenti al Di sposi
candi dateds professional d
field experience

Professional Growth PlanninGandidates aomplish a self
evaluation (Professional Growth Plan) at conclusion of
program to identify strengths and areas for improvement a
they enter their teaching career

Focus of ConcerrJniversity has a process for assisting
candidates to deal with deficiersiin academic work, field
work, or professional growth; the program takes steps to
remove from program candidates who do not modify
performance to meet accepted norms of professional grow,
andbehavior

Reflective Journals: Candidates follow a describa)yze,
reflect (DAR) model for all entries

Field observationdJniversity supervisors provide feedback
candidate performance during teaching activities

8 City University of Seattle

Standard V Report to PESB



1. In a narrative of 710 pages, describe how your program has changed to meet the requiremeasiafdsV in the following
areas:

e Course content
e Field experiences
e P-12 district/school partnerships
e Faculty development
In areas where no changes were necesshriefly indicate why.

City Universityof Seattle City University) has been and is in thegmess of changing program to meet the requirements of
Standard V. The nature of this change is better understood as part of an overall continual growth process inheregtamtioé pro
which Standard V is a significant component. The nature of prograetogenent for Teacher Certification Programs at City
University of Seattle follows a PAR format in which we Plan, Act, Assess, and Review. Some of the changes we have made that
meet Standard V criteria were set in motion before Standard V became ptitiey cBanges are still in the planning stage and will
begin being implemented in the coming year. This report will include a review of program components (across MIT, BAEd, and
Alternative Routes) in place and in development that will help the PESB wamttd@sty Universityd s wor k t owar d meet i
V.

Course Content

City Universityis in the process of revising all curriculum through a thoughtful, complex process involving course design
teamso assure alignment with both the University Academad®! and State Standard$ie goal is to have all curriculum delivered
at all sites aligned internally from the overall program level to individual course and assignment level. The curricllerstaridd
on a comprehensive Course Management Systemdddign process is structured to include maximum input from all parties
involved in the eventual delivery. Course design teams include faculty, instructors, subject area specialists, andTieagarams
design courses by reviewing program goals@mdomes and identifying the ones that apply to the course they are designing. Their
work at the course level focuses on aligning each element of the course from outcomes, to assignments, assessmeiscand the r
used to evaluate each assignment. Tdwese design teams have included Standacdteriaas integral components in the writing of
these coursefocuments from therpgram level to course level aatache in AppendixA.
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Course work is also under continual review by faculty. For examptagialternative routes program, significant
modifications have been made to courses to reflect the Standard V requirements for integrated subject matter. Thehimtigasng c
have had major impact on course delivery.

¢ Redundancies in both elementary apécial education endorsement courses were eliminated,;

¢ Inquiry and other outcomes common to best practices in elementary mithsaosial studies and science combined to
allow for greater depth;

e Content knowledge courses are integrated by quartdiotv for a focused and deepderstanding of the societal
issues (T qtr.), instructional skills across content aredS @®.), assessment'{3jtr.), and differentiation (2qtr.).

These revisions were made a®sult of aeviewof data as part of BIPSE granton contract with the Professional Educator
Standards Board to assess Alternative Routes programs

In addition, candidates erequired to be active problesulvers in their work on performance tasks. These tasks are designed
to fosterseltfasessment skillgr candidates. Effective sedfssessment can only happen with a deep understasfdimg learning
targets andinderstandingf how to carry out personal learning to meet these targets. In this way, candidates experience three
elements of grsonalized learning. Candidatedf directand monitor their learning in the field (to see models of what they have not
yet seen or experiencedjere is an assessment from EDE/SPED 440
FIELD EXPERIENCE OBSERVATIONS
Observing a variety of models of classm management is an important component edaing professional growth. Using the self
assessment, candidates consult with their principal and/or mentor to identify classrooms to observe approaches withashigashe
familiar and confident. Theris an observation template included in the syllafpmendixto document each observation. Submit the
observation template along with a etoetwo-page reflection on the most important learning of this approach

Candidatesiccess (videos, web resourdésary-created course resources) anelate resourcguides forstudent teachingnd their
first year of practiceHere are examples from EDE/SPED440B

CONTINUUM OF SERVICES | NVESTIGATION

Candidates investigate a variety of learning environments (aitegrsechool, resource room, inclusion, self contained, integrated, etc.) in
both their home district and online. Candidates create a useful reference chart showing the range of alternativesraruthdaraheir

work in their own district inclusivefahe grade band above or below what they intend to teach (i.e. primary, intermediate, middle, or high
school). Include an annotated bibliography of the alternatives available ltigriot and models of services of high interest to the
studenicesd pract
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CLASSROOMLEARNING ENVIRONMENT PORTFOLIO
Candidates elvelopand implemena plan for positive classroom learniimgtheir student teaching experience and collect artifacts and
evidence of effectiveness. Include the following elements in adddiany addition evidence of effectiveness:

1-page personal philosophy statement to lamthe wall of their classroom;

1-page classroom expectations with addendum stating the procedure for coming to agreement on these norms and the method
of evaluation;

Activities to encourage pfsocial interaction;

Environmental modifications to prevent and intervene in disruptive behaviors;

Family communication plan (i.e. newsletter/s, introductory letter, website, etc.);

A sample AStudent B eith#e Pesonal Bhidasdphy af ClagsrocnIMaragemeh w
Flow chart of the building referral systeor fescalating student behaviors;

Chart for continuum of services (from EDE/SPED 440A);

Oneto two-page reflection on effectiveness of approach.

Candidates atsresearch and explolestpractices in personalized learnimgeDE/SPED 408Avhile self-assessing their
progressin the coursePerformance: Assessment and Evaluation course, candidates practice and demonstrate competency in
designing and assessing ganalized learningexamples of each of these points sttewn below.

I NVESTIGATION OF PERSONALIZED LEARNING
In groups of tweto-three by grade level band, candidates investigate methods of personalizing reading and writing in content area
instruction. Inorder to create an annotated reference manual for their first years of teaching, each group researches models from the
professional databases, journals, texts, and from video clips from the Office of Superintendent of Public Instructpyo\idé&ery the
instructor). Interviews of teachers and local classroom models may be included. The investigation must includelinitsd tmtthe
following three questions:

1. How do students know their personal learning targets?

2. How do students know the mess for reaching their learning targets?

3. What resources must be readily available to students to accomplish their learning targets?

Candidates may use the following guiding questions to enhance the investigation:
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How are student interests incorporatett ireading and writing in the content area?
What structures, routines, tools, and/or strategies are used in each model or method?
How can the method or model include culturally relevant instruction?
How does the model accommodataedents a& range of deslopmental literacyevels?
Can technology be used to enhance the accomplishment of literacy goals? If so, how?
What are the challenges and benefits to each method or model?

The instructor may facilitate a group decision or provide guidance on organizatidarmatting of the manual in order to combine for
cohortwide distribution. Candidates are encouraged to consider themselves as the intended audience, making the manualraccessible fo
busy teachers. Consider if pictures, video clips, and diagrameniigince the manual or are best referenced in the annotations.

Candidates may choose to create a template for analyzing each model.

Rubric for Investigation of Personalized Learning

Undergraduate Percentage Scale:

0.007 57.49%

57.5071 76.24%

76.25 - 93.74%

93.75 - 100%

Undergraduate Scaled Score:

0.01 0.6

071 21

2.2-35

3.6-4.0

% of Below Standard Approaching Standard At Standard Exceeds Standard
Grade
Research informs models 35% Little or no evidence of While model/s accurately aligned | Appropriate options in models Range of effective models for
recent professional sources to goals, the investigation is too for meeting literacy and meeting literacy and content
informing the models narrow or dated to effectively content goals draw on recent goals draw on a variety of recent
inform instructional options professional sources professional sources
Elements of Personalized 35% Little or no evidence of Elements of personalized learring | Method for students to know Clear understanding of how to
Learning understanding of the missing or incomplete learning targets, process to implement the process for
elements of personalized reach learning targets, and the | students to know learning
learning resources to achieve learning targets, process to reach
targets considered for each learning targets, and the
model resources to achieve learning
targets
Useful Manual 30% Low likelihood that self or Wordiness, accessibility, and or Useful information formatted in | Format, information, and
peers will find the format or format detract from the an accessible and readable accessibility compiled in a
information useful usefulness of the manual error-free manner that has a high
manual likelihood of informing practice
TOTAL 100%
In addition, these personalexpe ences transl|l ate well into the candidateso

write lesson plans and work with their students, their actions are informed by the personal journey they have made witlvorking
theirown professional developnt. The following is an example of a §&lssessment assignment from ¢barse, Classroom
Management and Alternative Delivery Systems. A professional development work template andfrabrittee syllabusis included

asAppendixB.
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SELF-ASSESSMENT

After reading the first two chapters of the textbook (Burden, 2006), candidates complete-dkeessdment document included in the
syllabus appendix. Candidates identify the low, medium, and high control approaches in both training and applicztictagstbom
experience. Candidates use this document to plan for field visits and subsequent professional development activities.

Facultyweighedthe quality of a standlone educational technology course versus integration of skills in a devetapmen
ij angti meo approach. Pilots of several approaches are in progr
Program Assessment Survey and student feedbacky@amcandidates rated their preparation to apply technologg icldesroom
below 5 on a #oint Likert Scale). The 2008 start AlternativeuRes programstegratel technology through all courses without a
standal one course, a response to instructor and TheBAd&dadded es d end
technology instruction teeminars running throughout the program for the 2008 summer starts in order to provide specific instruction
i n ainbj me® model .mcdoaioatolswill follpw tkeghreeodels and technology sldlhssessment of candidates at
entrance and at benchmarks to determine effectiveness.

Learning abouthe impact of the technological and societal changes affecting schootingsthroughout courses and
internshipsThe agespans of the BA and MIT (280) and Alternative Routes (337) bring experiences to the cohorts spanning
decades of changenlike programs whereandidates have similar backgrosncandidates in @ity Universitycohort range from
those whdknow math from precalculator sliderule learningto those who grewp with a laptop on their deskpm those who grew
up learning to research by relying on card castoghose who grew up using timernet. The intergenerational learning within a
cohort allows candidates to build understagdimat may transfer to ¢lir future experience in schoolgaktice in relying on one
another and respecting the wisdom and skiilsiature colleagues enhances understanding and respect

Instructionalplanning following the PPA standards requires omdgdates to include evidence of content mastery, setting
clear targets for students in each lesson, collecting student work with student voice, instructional design that imdddes pla
meeting the needs of all students in the classraastructional pans align with the PPA to assure practice in each criterion and to
provide a focus for coaching by the field supervisor and mentor. Candidates reflect in a journal throughout prograngmtbtednly
lessons, but upon feedback and progress in knowlstiis, and dispositionssuiding questiongclude:

Learning Targets: What do you want your students to know or do as a result of this lesson?

Assessment Strategies: What evidence will you collect to show that all students met the learning target?

Learnng Experiences: Describe the sequence of activities in the progression of learning including how students will use

resources to achieve the learning target.
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Family Interactions: Describe your plan for collaboration with families to support student learning
Instructional Materials, Resources, and Technology: What resources will students engage to achieve the learning target?
All these areas are included on the Instructional Plan document

The PPA lesson plan form@ity Universityuses in all our certificain pragrams is shown idppendixC.

There are several key capstone courses that reflect candidate work with Standard V staritlarNHT there isthe Action
ResearcliProjectandin the BAEd and Alternative Routes programsRlesitive Impact on Stught Learning presentationshese
capstone projectakecandidates through a rigorous reflective process in which candidates must prepare a plan, gather data/evidence,
analyze the data, and make evaluative decisions regarding the data. In both pnejeessilts are presented to their peers, faculty and
supervisorsFinal presentations of Evidence of Positive Impact on Student Learning (BA and Alt Routes) and the Action Research
Project (MIT) are powerful experiences documenting the aatatian of eviegnce over time.

The MIT Action Research Project is completeddly in the final two quarterdA research proposal is submitted leading in to
student teaching. During student teaching and in collaboration with their cooperating teacher, candidgatestfiasiearning
problem in their classroom and then research and implement strategies for learning improvement. Candidates creatp@tformal re
findings using the principles outlined in ETC 530, Fundamentals of TeResearch and writing the Aoti Research Repoithe
final Action Research Report is presented to peers, faculty, and supervisors in a formal presertai@AEd and Alternative
Routes program the Positive Impact on Student Learning Project requires candidates to choosstadynthey will be presenting
to their class. In some cases, our special education candidates do their study with a small group of students. Camglidates set
and post test plan with additional assessments to show formative and summative gstwdérits. Candidates follow through with
the instructional plan and assessments. Candidates then review the student data andtheflenpant of their instruction on student
learning. After writing up a report on their work candidates present topbeis, faculty, and supervisors in a formal presentation.

As part of the review procesprogram coordinatoegggregate scores on positive impact projeRefinement of rubrics has
resulted as a synthesis of criteria from-Bert and the Mallyn Simpon trainings in 200MIT rubrics were piloted in April, 2006,
with data aggregated across sites spring, 2007. One MIT site piloted triangafdéedback on presentations and the changes have
since been implemented program wiB@& Ed revised rubricsised in 20086 in 2007 and 2008All rubric changes continue to
reflect the greater understanding our faculty are gaining yearly, as they implement a culture of evidence based ex@hggtoon th
our program.

In the MIT Action Research, as statedhnd r ubr i ¢c s, c a mglenckratatian of instructsianal iatén@mionfi
application of assessments, and data collection process clearly and thoroughly described; conclusions regarding frpogitiakty o
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impacts on student learning and plansfoi ncor por ati on in future | earning clearly a
t horoughly documented in tables/ graphs; student work sampl es

In the BAEd and Alternate Routes rarics candidateBave rubric targets that includ&uccinct description of the problem
with clear | earning targets, assessment dat a, @andidateocreate et e s
or modify curriculum to includall students, personalize learning, engage students in active learning, and encourage student reflection
on their progress; a variety of artifacts enhancetetnineig audi en
and managingther own | ear ni ng; students reflect on their | earningo
of the experience to both professional growth and student learning; identifies the next step in learning and/or professional
d e v el o gheaatustl rubrics for both of these capstones are attaclkggbendixD.

Candidates also prepare a ProfessionBbEfolio in all programs.The EFolio has evolved over the years, beginning as a
collection of work in a threeinged binder. Since tise beginningdaculty have regularlyeviewedthe process anthadechanges
based orcritical analysisLast year, there was particular livelglzhtearound two major issues regarding the professional portfolio.
The first issue revolved around deciding howrch of the content of the portfolio should be prescribed. Leading up to this discussion
the MIT program had historically been more prescriptive and the BA and Alternative Routes less prescriptive., rhedvi@
locations sited the specific assignmertb be submitted as artifacts by the candidate for each standard. On the other end of the
spectrum, the BA and Alternative Routes asked the candidate to choose each artifact to be submitted to meet eachtesedard. In
programs, the focus was on théomale for including the artifact. The rationale is included on a cover sheet that precedes each
artifact. The cover sheet requires a description of the artifact, analysis of the action represented by the artifatiy;, avaliimtion
statingtheimpot ance of the artifact i n relation to representing the
lengthy discussion the curriculum committee choose to have the selection of all artifacts a choice of the candidateaHowever,
temphte is provided to candidates that includes suggested assignments to meet each standard. Standard V places greahimportance o
developing student voice and active participation by the learner in the learning process. The committee decided ihataritica
candidates are required to go throughpgfhecess of evaluating their entiretywbrk against set standards to truly understand the
standards and their own skills, abilities, and voice. this key element of choice that sets the foundatioa foswerful portfolio
experience. Much of the value of creating a professional portfolio is gained in the journey a candidate takes in creatiogdhe
That is also why candidates are introduced to the portfolio in the first quarter. This allowts tieaah, study, think, améflectabout
the standards for their entire progranCély University

The second issue that drew a spirited discussion was the choice of standards on which to base the portfolio. The peograms hav
based the portfolios ongeral different standards, includily TASC standards at one point, and even an amalgam of standards.
Compellingarguments were forwded for basing the portfolio on at least three different standards. In the final analysis, the
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Washington State ProfessadrCertification Standards were chosen as the standards to guide our cantdsits=t of standards was
chosen for a numbef reasonshutfirst and foremost the Professional Certification Standards are the standards the candidates will be
using for tte rest of their careers. This aligns our program capstone with the professional comfumityportance of aligning our
systems at this juncture in our State education development is paramount. In addition, the Professional Certificatasr@igHglar
encompass the general nature of the other standdresubrics for artifacts in the professional portfolio is includefippendixE.

The minutes of the program design team working on this topic are also attaé&paemdixE.

Field Experience

In dl programs candidates demonstrate competency in ddatewledge for endorsementscourse activities and
assessments; the concurrent field experiences create the context for practice, analysis, and reflection. Candidaidsmodiexdt e
their ability to apply knowledge and skills to the classroom in their professional portfolio, with emphasis on evidence of student
learning within their internships or student teaching. In the internship seanaidates practice articulating the connection of
artifacts to eviénce of student learnirapd professional standards using the 12 standardsdéessional CertificatiorCandidates
further develop understanding of Professional Certification through periodic seminars with a representative of City Ynivessi
Certification Office and/or the coordinator of Professional Certification. The Continuum of Certification and Professional
Development is discussed at several points in seminar. Candidates in the BA Ed and Alternative Routes updatesienal
Development Plaand collect artifacts aligned with the RCert standards for their final portfoliMIT candidates create@raft
Professional Growth Plamsing the PraCert model as a component of the final portfolio. The BA Ed and Alternative Routes
candidates build a quarterRrofessional Development Plahared with the field supervisor and mentor teacher. In each case,
candidates synthesize feedback from instructors, field supervisor, mentor teacher, emd stuget measurable goals

In the Aternative Routes program, yearlong ftithe mentored internship experiences provide opportunities for mentors and
candidates to learn emerging bpsictices together. Mentors come to the university for professional development, receive CDs of
models ofinstruction (n Action,Marilyn Simpson), and work with the intern on instructional planning, instruction,
coaching/reflection, and assessment of the performance Tdksonitoring and coaching by the buildileyel internship team
plays an enhanced mlfor the candidates are in the field futthe for one year. In addition to the monitoring and coaching on the
PPA criteria, mentorsoappel g as codidiies designisadireoed peffoontancs tasks to
demonstrate endsement competenci€alternative Routes Performance Tasks; Alternative Routes Math Performance Tasks).
mentor teachers receive 20 hours of training in both coaching and on the expectations for alternative routes candieiates in or
monitor and perfiom this function in the field.
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Based on research findings and the succetigalternative routes field experience progréaculty made modifications to
thefield experience program in the BA and MIT prograiest programsare now placing, when postbcandidates in the same
school for their entire secdryear of interning. However, theiemuch to be gained from candidates experiencing multiple grade
levels and in special education, multiplesial education settings. &mrangements with publickools,City Universityis asking that
candidates be able to work with a number of teachers in different settings within a schoglueadistudent teaching. In the BA
program, in which there afeve internships before student teaching, in the fiestrpf program City Universityis placing candidates
in several different schools and then in the second year having the candidate choose one of the schools he/she vpanicethen to s
entire second year. In tIT programthere arghree internshipsdjore student teaching. Typically, candidates are placéue
same school for the third internship and student teaching. How@&wek/)niversityis now exploring andaking advantage of schools
which provide the opportunity for aitiple experiences with theschool over the three internships and student teaching.

P-12 district/school partnerships

Thealternaive routes program has begGity Universityd strongest, most active partnerships with school districts and
schools City UniversityBellevue ctorts work closely with Seattle School district. The district has provided space at the John
Stanford Center, provided teachers for classes, and support through the district office, principals, and SEA. The plagnded
by an advisory board whidhcludes representatives from Seattle Public Schd®é&nton $hoolDistrict, Lake Washington School
District Tukwila School Distrigtand Highline School DistricTacoma School District is participating in conversations to join the
partnership. Seattiéentral Community College, Green River College, and Highline Community College representdbesjme
partnership work in the Advisory Groujmcluded in the oversight this group provides is setting priorities, reviewing data, and
screening candidateSee minutes of meetings AppendixF. This involvement carries over into their participation in mock
interviews, resume sessions, identification of master teachers as mentors, and planning for upcoming years. Eachdinakesdistr
analternative rowts candidat€ity Universityfaculty have, at minimum, an agreement for the year to work together on growing this
teache. This model is followed at th@ity UniversityEverett site with a board including La Connor and Everdtb8IDistricts.

City University looks forward to expanding these advisoyad partnerships to includ¢herCity Universityprograms. The
alternative routes work, which has been developing over the last six years, has provided a fine pilot and expdeisiorinto the
MIT, BA, and endorsement programs.

Faculty Development
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Discussions and training around some Standard V elements, such as moving to evidenced based assessment and including
student voice in assessment artifacts has been active for several years. A senmesgs weh Marilyn Simpson in 2007/2008
helped begin the shift in practice.

Trainings occurred at all of our four main sites. At each site, discussions have continued on a regular basis at Stasneeting
to how evidence based assessment can be adsbeplvithin our program. Our full time faculty meet quarterly with our practitioner
instructors who will be teaching the upcoming quarter. Along with aligning their work in course instruction, facultyltsctissy
can work with their candidates to werdtand evidence based assessment.

Throughout the program candidates research and practice instructional strategies that have a high likelihood of increasing
student engagement and preventing negative behaviors. Faculty repopithsf discussion tbe predominareamong candidates in
seminar, with candidate demonstration of skills evident in the finakptations and the portfolio&s a result of faculty and field
supervisor participation in thteaining with Marilyn Simpsostudents, faculty, anfield supervisors anecdotally reported an increase
in the demonstration of seffirected definition of learning targets, safsessment using rubrics, and resultant studennselitoring
of behaviors in the st udentevuesitasparteipating inthé sprng traimingnBiscysdicm begana a n d
within program and with Marilyn Simpson to measure effectiveness of the training for transfer to thetcandida st udent t e a
classroom

Thealternative routes program meets with memtod cooperating teachers on selected Saturdays to review prog@os
for these sessions includeow best to personalize work for the candidated in turn how the candidate can best personalize work
with their studentsAppendixG includes an ageadvith some key Standard V issues such as personalizing learning and differentiated
instruction.

Tacoma site meetings provide an example for how Qitiy&fsityfaculty meet with instructors to discuss and train with the
new standards. In recent meetinigeulty have reviewedlignment of instruédn, developing writing skillsstudent evidencend
posting learning targets for all class sessi@ity Universityinstructors need to be modeling all they expect candidates to practice in
the field. These netings are crucial in providing time for instructors to discuss different strategies to model these standards for
candidatesSee the attached agendssgAppendixH).

The City University Faculty Development Office and Faculty Development Committée theeprocess of implementing a
comprehensive instructor observation rubric. This rubric is in the pilot stage and each site is involved in pilotingAt&taoolard
V component is being added to this rubric, which will be used by School of Edufzatidty in their instructor evaluation process.
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2. In no more than three pages, describe the process used to engage program personnel in reviewing, rethinking, and revising the
program.

The cornerstone of our work in program revision comes from ourssmssas committee, led by Patrick Naughton. This
committee provides a methodical stwret for collecting data arfdcilitating discussion among our faculty to make effective program
change based on analysis of the datdlowing is a general report the gesssment Committee made to theikérsity at a recent
regional faculty meeting.

Assessment Plans of the Teachertiieation Program (TCPar e consi st e n-stepwodel(Plag,iAtt,y U6 s f
Assess, Revise). However, consistent with best practiauication, TCP believes this plan begins each year with a thorough
assessment of programs and analysis of results. This leads to changes for improvement and implementation of updated plans.
All TCP programs have three major assessments in common: Perfe¥Besed Pedagogy Assessment (PPA), Essential
Dispositions, and Standartiased eortfolio. BAEd and Alternate Routes candidates also complete a Positive Impact on
Student Learning project, while MIT candidates conduct an Action Research project faurthenfajor program assessment.

Data on the major assessments is collected annually as candidates complete the program. The TCP Assessment
Committee aggregates data across all sites for overall certification programs analysis and disaggregate deid tggice
program for analysis at the site level. The TCP Assessment Committee reviews aggregated data and develops a program level
improvement plan for the following academic year. In addition, each site reviews disaggregated data specific to its local
operations and develops a site improvement plan for the following academic year. While this process is automated to the
degree possible, lack of a universityde data collection system makes this process lessstmstive than necessary;
currently, colecting data from multiple sites and integrating into a single report requires a velintém&ve process. Most
instruments require manual administration followed by manual aggregation/disaggregation of data. Even the assessment
instruments, which permelectronic collection, require considerable follow up work.

TCP expects 100% of all candidates who enter student teaching to complete all requirements successfully and earn
teacher certification. In addition to the major assessments described abswecedsful candidates must pass two mandated
state exams, West B and West E. During the 208 academic year, TCP had the following results for program
completers/noftompleters:

A BAEdi 60/0
A 1-YrMIT i 107/1
A 2-Yr MIT i 83/0
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A Alternate Route$ 40/0
In addition, TCP reviewed the results of a number of other assessments of program quality, including Cooperating Teacher
Survey, Principal Survey, and Program Assessment Survey. Overall, TCP programs rated very strongly. During the OSPI
Accreditation visit n February 2008, the team specifically identified the strong emphasis on candidate field experiences as a
strong point of the TCP programs. Additionally, a review of the Program Assessment Survey revealed that 15 of the 42 areas
rated on a -point Likert sale received weighted averages above 5.5, 25 other items received ratings between 5.0 and 5.49.
Only 2 items fell below 5.

We engage personnel in other ways as Wler the last two years we have made frequent presentationsRB AR
regarding our wik on Standard VTheir feedback andbservations are always thoughtful and provide good direction for our program
development. Each time we show a different aspect of the larger process of changing to meet the new Standard V standards. One
example comegdm the presentation that Lynn Olson made on what student voice in student work looks like. The discussion that
followed was rich and helped us better understand how we can present this information to candidates and cooperatinghlteachers
comingyeartBel ow i s a chart |l aying out key el ements of the change
candidate O0s example of how he interpreted this information

Good Teaching Practice plus Effective Student Learning

TEACHER has content I~ STUIDENT can articulate his/her
expertise, can organize the learning target and why it is relevant
learning. and has repertoire of and meaningful'to'him or her
appropriate interventions.

TEACHER makes decisions  IL__~STUDENT knows the learning
based on instrictional strategies strategies to choose from and can
that work for the class describe his or her learning process

TEACHER measures I —>STUDENT measures his/her learning
performance against set standard against his or her own progress and
for all students understanding

TEACHER reportsdegree of > STUDENT articulates what sthe did
student success or failure to well, what s’he needs to do better, and
students and parents what s/he will do differently next ime
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Theentirepower point Lynn used is attasthin Appendix|. In addition to this presentation, Lynn has presented at the OSPI
Assessment Conference on this topic as well as nationally. Some of her work used at the OSPI Assessment Conferenak was adapte
by Whitworth University and used in their peegation to the PESB at the May 2009 meeting.

Further, our faculty engages our instructors at each site through our faculty meetings. This process is discussettyn the facu
answer portion of the first question. Also reviewed in the response to thguistion is the Curriculum Design Process. This process
has been a powerful process in revising our curriculum. In doing so, the process has also brought key stakeholderscess tife p
reviewing, rethinking, and revising program. Attacled desidption of the processgeeAppendixJ).

Faculty and students are engagedigtussion of the multiple levels of evidence that now must be collected and understood.
Thistableguides these discussioaundexamples of evidence for Standard V topi€s The tables u mmar i zes Ci t yUds
teaching candidates about evidence of their own effectivamekeir impact on student learning (1) by understanding differences
and relationships between teachased evidence and studéaised evidence, dr{2) by understanding differences and relationships
between student work and student voice.

Evidence Types: Teacherbased Studentbased
Preparation Performance Reflection Student Work Student Voice
Preparing to teach students Teaching students Thinking about teaching Studentwork anddata Students articulate about
more effecively based on that student work their learning

1. Only studentbased evidence shows positive impact o
student learning.

2. The strongest studenbased evidence includes both
student work and student voice.

3. Evidence is even stronger when it indicates learning b
all students, in multiple contexts, over time.

Examples of Assignments completed for Lesson plans you taught Reflection papers Raw dateand datistical data | Student sekassessments
Artifacts: courses Instructional materials you Journal_s from te_sts of knowledge | { U dzR S y U ardl talgimgh
(not a comprehensive Readings ' prepared and used Profe$|c_)na| Growth Goals and sk|_||s: abou_t his or her own
list) Le_sson plans you did not teach | Assessments you developed | Professional Development | Standardized tests leaming:
Unit plans you did not teach and used Plan Teachemmade tests e Learning targets and
Other plans you did not apply Units plans you taught Student performances progress toward them;
with students Observatiorsummaries ¢ Resources to reach
Instructional materials you Essential dispositions rubrics learning targeted,
prepared PPA Scoring Rubrics ¢ Thinking strategies used tg
Assessments you designed but | Evaluations achieve learning targets.

did not administer
Simulation lessons taught to

university candidates
Professional Growth Goals
Professional Developmé Plan
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3. In no more than two pagesegstribe the key strategies by which candidates will develop capacity to analyzsaoad to
studentbased evidenc®lease attach three samples of assignments or assesshatmepresent those strategies

Key Strategies
Developing Capacity to Analyze and Respond to Studetiased Evidence

Strateqgy #1Electronic PortfolicEvidenceCollection Strategy
City Universityteacher certification programs employ a strategy of transitioning future teachers from-teesgtkeevidence
to studerdbased evidence by providing the following evidence continuum:

Teachetbased Evidence Studentbasel Evidence

Preparation Performance Reflection

Candidates use this continuum when reflecting on artifacts they choose to add to each of 12 aspects of teaching exemplified i
the Professional Certification standaesl criteria. At the beginning of the program candidates may only have course assignments
and mock | esson plans that are fipreparationod for whasthef hey t
take those preparatory plangdlanact ual |y fAperformo them in the classroom. The
on the significance of that which they prepared and performed.

At that point candidates have only reflected on the teduésed evidence. Therefomee guide and encourage them to cross the line
toward Studenbased evidence where they analyze individual student work and corresponding assessment data. Candidates continue
to move forward by strengthening or replacing earlier artifacts they cho$efioelectronic portfolio with Student Voice evidence
that indicates students are monitoring their own learning gains, needs and progression to the learning target. Asahgealor
the chart above deepens from a light shade to a rich shade,dsmetthe quality of evidence collected over time through this
strategy.
Candidates submit each artifact for the portfolio along with an Artifact Cover Sheet that requires they do the following:
1. ldentify the ProCert criteria being addressed

2. Articulate themeaning and importance of the chosen criteria and the ways in which the artifact submitted aligns with the
essence of that criteria

Identify any/all of the Teachdyased/Studertased levels on the continuum that apply

4. ldentify any quality evidence compemt s (all students, multiple context, over

w
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5. Analyze what their next steps would be to strengthen their evidence

Samplethat represents this strategyattached ag\ppendixk

Strategy #25tudemntbased Evidenc€ourse Integration Strategy
City Universityfuture teachers are required to take an Assessment Course during their first quarter of instruction. As part of this
course they analyzeAction video clips of students dialoguing about their own learningy eruse, analyze and discuss different
reatlife examples of teachdrased evidence, student work evidence, and student voice evidence to determine which category best
matches each. Candidates compare and contrast assessnerify learning with assesnentto-promote learning and then, to
develop capacity toward being able to analyze stdudastd evidence, they create 8 lissessment plan that requires candidates to
design the following:

1. A student selassessment rubric,

2. A selected response assessine
3. A performance task assessment, and

4. Questions or prompts that would educe Studbersied evidence of learning in Student Voice (Note: Our belief is that
candidates must think through the process of designing questions and prompts in order to lamalyteetand respond
meaningfully to the responses those questions and prompts produce.)

Sample that represesthis stategy is attached a&ppendix.

Strategy #3Action Research Student Voice Component Strategy

Candidates are required to complete ares@nt Action Research that is executed over time during their student teaching experience.
One triangulated assessment piece required must be in student voice. Student advisors meet periodically with canffidates to he
analyze raw data both in therfio of student work sample evidence as well as student voice evidence from all students in the class. By
triangulating the student voice evidence with other more traditional forms of assessment, candidate conclusions aatibimserpret

result in more thaugh understanding of authensizident experience®ppendixM is a sample of the type of insights gained by
candidates as a result of including this component to the Action Research requirement. Without tapping into studeabthubking

their own pr@gression of learning, candidate conclusions would primarily be tehelsed and incomplete.

Sample that represesthis stategy is attached a&ppendixM
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4. In no more than two pages, describe areas of your revised program that will be a focus ofrapatiention and development as
you proceed with implementation.

a. Curriculum Issues: Focus especially on the areasidéecebased evaluation of student wof&cilitating work by
students with evidence of student vgiaesthetic reasoning, and susditity.

As is evident from this report, there is much going o@igt Universityto move the program to meet Standard V criteria.
Some of these initiatives need to be completed. For example, the New Course Revision Process will be continuiagtfgedne n
until all courses have come up for redesign. In the mean time, all course have had the new State competencies adaed to them a
adjustments made accordingly at the instructor level. Throughout this New Course Development process, CurriculUieaDesign
will be discussing course subject matter, pedagogy, assessments, rubrics, and learning targets which include Stategompetenci
Standard V criteria, and University GoaBpecial work will need to be focused on adding concepts of sustainabiliaestinetic
thinking to our curriculum through the Design Team process.

Work on integrating sustainability into curriculum will get additional focus as faculty member, Judith Gray begins work with
Islandwood. Islandwood ar€@ity Universitywill be workingtogether to design an endorsement in sustainability. The work on this
endorsement will inform curriculum in all our programs. Dr. Gray will then work with curriculum design teams to integratedfe
of sustainability in all curriculunmData providingnformation about the success and impact of program changes will need to be
gathered and aggregated. The assessment committee will do the initial collection and analysis followed by a dispersal of the
information to other committees and stakeholders, asdhe PEAB. From this feedback, faculty will make program adjustments and
refinements.

b. Expanding current KL2 partnerships and building newlR partnerships tbegin joint Standard V training activities

Additional K-12 partnershipwill be establishedo provideco-training and teaching opportunitites K-12 schoolswith City
Universityfaculty and candidateBiscussions about curriculum are already commd@iiy Universitypartnerships with alternative
routes advisory groups. The structure of Satyraining sessions is also in place. These should be relatively straightforward
adjustments. Building a structure with new schools for the BAEd and MIT will be more difficult. In this case, it willdagt ddf
find funding for the training sessiorGround work for a format for training with partnership schools was created@ityen
Universityprepared a proposal for the Standard V pilot grants. Schools were also identified that were eager to @dgk with
Universityat this level of commitment. Falty will be meeting this summer to try and figure ways in which these partnerships can be
structured to achieve training within the budgets of all participants. As with the curriculum watarkrdviding information ahu the
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success and impact pfogramchanges will need to be gathered and aggregated. The assessment committee will do the initial
collection and analysis followed by a dispersal of the information to other committees and stakeholders, such as BrerREHAS.
feedback, faculty will makprogram adjustmentnd refinements.

c. Teacher Performance Assessment (TE@jsortium

City Universityis part of the Washington team afiversities who have joined a tstate consortium to pilot a new version of
the PPAThis consortium is supported hige American Association of Colleges for Teacher Education (AACTE) and the Council for
Chief State School Officers (CCSSOhis effort will be an exciting one f&ity Universityfaculty. Faculty will be engaged in
adaptinghe Performance Assessment ddlfornia Teachers (PACTgssessment with many of our candidates. This process will
engageCity Universityfaculty with other universities in the state and the nation in critical conversations around appropriate and
effective performance activities and rsaees for teacher assessment. As is evident from references in this document, the current PPA
holds most of the Standard V language and as such is pivotal in driving the development of program to meet Standard Necriteri
new PACT assessment will hadédjual if not more weight in making Standard V criteria a reality for all candidates.

25 City University of Seattle Standard V Report to PESB



5. Pl ease attach a |l etter from the PEAB <chair t hat descri bes t
May 27, 2009

To: The Professional EducatotaBdards Board
From: The City Professional Educational Advisory Board
Subject: Review of Standard V

Dear PESB Members,

The City University PEAB has reviewed Standard V in wnfegards
thematrix that was presented earlier this year. The second review was on May 14, 2009 when we discussed Standard V, the document
and revisions.

As a member of the Standard V committee in 2007 | felt that | was able to articulate the changes and intesw@tdredard V to

other PEAB members.

Please contact me at school Z58-2584 or after June 23at home at 25830-2916. | will happy to answer any questions that you

may have regarding the PEABO6s involvement with Standard V.

Thank you,

Mary Jo Lamlert
City University PEAB Chair
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AppendixA
Program Design Guide

Program Name: Master in Teaching (MIT)

Program Description: ~ The Master in Teaching program prepares teacher candidates who make a positive impact on student learning based on
student needs in relation to state learning standards. Candidates continuously improve their performance by refining their skills as reflective
practitioners through course work and field experiences; by working collaboratively with colleagues, families, and community resources; and by
engagingincareer-l ong professional development. Additionally, this professional
interpreting, organizing, and communicating knowledge and in developing the analytical and perform ance skills needed for the conduct and
advancement of professional practice. To these ends, candidates research and implementbest practices throughout the program, culminating in
design and implementation of action research during student teaching. Graduates earn a Master in Teaching degree, initial teacher certification,
and endorsement in Elementary Education (K-8) and/or Special Education (P-12).

Program Entry Requirements: (1) WEST-B Pass; (2) 2.75 or higher incoming GPA; (3) Entry Portfolio; (4) Entry Interview; (5) Other program -
specific requirements.

Program Outcomes CityU Learning Required Assessments Core Concepts, Knowledge
Goals and Skills
What must the learner successfully Which CityU Learning Which major graded assessment(s) provide What core concepts, knowledge, and skills
demonstrate as a result of this Goals are supported by | evidence that the learner can demonstrate must the learner acquire to demonstrate
program? program outcomes? proficiency in this program outcome? proficiency in program outcomes?

In this program, learners:

A. Planning: 1,3,4,5,6 Performance-based Pedagogy Assessment | Theory to practice
Plan learning experiences for (PPA (A-G) Essential dispositions
student understanding. Essential dispositions(D, E, F) Human growth & development
B. Instruction: 1,2,3,4,5,6 Analysis of evidence e-portfolio (A-G) EALRs and GLEs
Facilitate learning Action research (A-G) Instructional strategies
experiences to engage and Assessment strategies
support all students in Curriculum modification
learning. Integrating technology
C. Assessment: 1,3,4,5, 6 Classroom management
Design and use assessment Supporting students
for student learning. Cultural sensitivity
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Program Outcomes

CityU Learning
Goals

Required Assessments

Core Concepts, Knowledge
and Skills

What must the learner successfully
demonstrate as a result of this
program?

In this program, learners:

Which CityU Learning
Goals are supported by
program outcomes?

Which major graded assessment(s) provide
evidence that the learner can demonstrate
proficiency in this program outcome?

What core concepts, knowledge, and skills
must the learner acquire to demonstrate
proficiency in program outcomes?

D. Learning Environment:
Establish and maintain
effective learning
environments.

1,2,3,4,56

E. Diversity & Relationships:
Prepare students to live and
work in a multicultural world.

1,2,3,4,5,6

F. Professionalism:
Demonstrate dispositions of
a professional educator,
reflect on practice, and
engage in professional
development.

1,2,3,4,5,6

G. Researchbased Pedagogy:
Integrate research process
into practice and articulate
value of findings for the
profession.

1,2,3,4,56

Family & community as partners
Reflective practitioner
Professionalpractice & growth
Content area knowledge
Endorsement competencies
Collaboration

Research process
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Correlation of Coursesand Major Assessments

Major Assessments

Performance- | Essential Analysis of | Action
based dispositions® | evidence e- | Researcht
Pedagogy portfolio?
Assessment

Courses (PPA)?

Teacher Certification Core:

ETC 501 Human Growth and Development P D

ETC 504 Classroom Management P D

ETC 519 Curriculum and Instruction P D X

Methods

ETC 530 Fundamentals of Teacher P D X

Research

ETQESP541 Mathematics: Concepts and P D

Methods

ETC/ESP 547Reading Concepts and P D

Methods II: Vocabulary, Phonics, and
Comprehension

ETC 552 Diversity in Schools and Society P D

ETC 553 Public School Law P D

ETC 556 Introduction to Schools and P D

Society

ETC 572 Internship | X X X

ETC 573 Internship Il X X X

ETC 574 Internship llI X X X

ETC 575576 Student Teaching | and Il P X X X
ETC 583 Reading Methods and Concepts I: P D

Phonemic Awareness, Phonics, and

Comprehension

ETC 600 Master Project P D X X
ELED Endorsement:

ETC 502 Health, Fitness, and Safe Living | P D

'Formative assessments in courses pr epar @veassasdnendsdisted is coluron per f or m wel |

headings of this table.

2 The candidate improves performance relative to the PPA during all internships and must meet all 57 criteria of the PPA during

studentteachingi ndi cated b¢g iam fike. PRAA®ol umn f or xperierc®indicates theocobunse r t han a fi e
Prepares candidates to meet one or more PPA criteria.

Candidates must Develop and Demonstrate essential dispositions in all universiiyc our ses and fi el d experiences i
An A X0 i andidatessexperiencecdrect evaluation of disposition-related performance ineachf i el d experi ence. A cangda
demonstration of dispositional issues at any time while in program may result in issuance of a focus of concern and plan for
improvement.

* The analysis of evidence portfoliof ocuses on t he c¢andiiddeptheaddsto carbmunhicate ow tvell stdent: | y z e

based andteacherbased evi dence of the candidateds perfor mmsedavideoomennect s with
comes only from field exper i elmasedavidena snayicome from éieldexperibnges (KXasddfrom Teac her
university courses (unmarked). All courses require reflection on quality evidence relative to course performances and products.

® candidates leamn the principles of action research as a practical classroom methodology in te first quarter of the program during

Curriculum & Instruction, apply those principles throughout the program (especially in methods courses), develop a more forma lized

understanding of action research in the Fundamentals of Action Research course, and popose and implement an action research

study during student teaching.

* Designates a course for potential elimination because it duplicates an ETC course.
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Major Assessments

Performance- | Essential Analysis of | Action
based dispositions® | evidence e- | Researcht
Pedagogy portfolio?
Assessment
Courses (PPA)?
ETC 503 Creative Arts P D
ETC 511 Educational Testing, Assessment, P D
and Evaluation
ETC 542 Language Arts: Concepts and P D
Methods
ETC 544 Social Studies: Concepts ad P D
Methods
ETC 546 Science: Concepts and Methods P D
ETC 585 Special Education and Special P D
Programs
ETC 586 Technology Integration in the P D
Classroom
SPED Endorsement:
ESP 522 Curriculum Modifications and P D
Adaptations
ESP 23 Instructional Strategies K-12 P D
ESP 524 Classroom Managemerit P D
ESP 525 Behavior Analysis and P D
Management
ESP 526 Teaming, Collaboration, and P D
Transitions
ESP 527 Learning Environments and P D
Alternate Delivery Systems
ESP 528Student Assessment and P D
Evaluation
ESP 529 Fundamentals of the IEP Process P D
ESP 531 Exceptionality in Special Education P D
ESP 532 Special Education Issues P D
ESP545 Reading Concepts and Methods II: P D
Vocabulary, Phonics, and Comprehensin*
ESP 583 Reading Methods and Concepts I: X

Phonemic Awareness, Phonics, and
Comprehensiort
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CityUniversity

COURSE GUIDE

SCHOOL OF EDUCATION
ETC 541: MATHEMATICS: CONCEPTS AND METHODS

5 Credit Hours
Effective: April 2009

This document provides an overview of the foundation elements and required assignments for the course.
For information about general policies, please see the Cityetsiily of Seattle catalog. If you have
additional questions about the course, please contact your instructor.

COURSE DESCRIPTION

Candidates will acquire and demonstrate practical experience in the understanding of the mathematics
concepts and methodsught in grades K3. In this course, candidates investigate various teaching
strategies to motivate children and to help them learn mathematical cofideptaurse exposes
candidates to a variety of curricular materials and techni@i@gse design empsiaes balanced

instruction that enables students to articulate mathematical understanding across concrete,
representational, and symbolic cognitiggels The course also emphasizes state and national standards,
the use of manipulatives and technologgupport student learning in-& classrooms.

Course Entry Requiremenédmittance to the Master in Teaching Program or prior approval of MIT
Director or Senior Faculty is required.

COURSE RESOURCES

Required and recommded resource® complete coursewk and assignments arstied on the
My.CityU portalat Library>Resources by Course

CITYU LEARNING GOALS

The content of this course addresses the following CityU Learning:Goals

Professional Compency and Professional Identity
Strong Communication and Interpesonnal Skills
Critical Thinking

Commitment to Ethical Practice and Service
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PROGRAM CONTEXT

This course is designed to teach subject-specific pedagogy for mathematics education

Planning: Plan learning experiences for student understanding.

Instruction:Faciltiate leaning experiences to engage and support all students in learning.
Assessment: Design and use assessment for student learning.

Researctbased Pedagogy: Demonstrate integration of research process into practice

COURSE OUTCOMES

In this course, | earner s é

Create learning experiences that make mathematics meaningful to students

Design appropriate learning activities to engage students in learning

Implement effective instructional strategies related to critical thinking and predakamg skills
Use assessmedata to impact student learning

Integrate appropriate technology into the learning environment

OVERVIEW OF COURSE GRADING

The gradegarned or t he course wi l |l be derived using City
system, based on the following:

Overview of Required Assignments % of Final Grade
Participation 10%
Mathematics Resource Notebook 15%
Instructional Demonstrations 15%
InstructionalPlan 30%
Instructor Determinedssignments 30%
TOTAL 100%

Participation

The instructor wl inform candidates of specific expectations and grading consistent with the course
policy for participation.

Mathematics Resource Journal

Candidates will compile and present a mathematics resource journal for use by candidates when they
teach. The joural will reflect logical organization of materials, including all of the areas covered in class
and additional curri cul arneetsinneathematlcs sel ected to m
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Instructional Plan

Candidates will select a mathematics topic of studwfgrade level (K8) and design an appropriate
progession of learningsing the prograradopted instructional plan format.

Learning Targets

Assessment Strategies

Learning Experiences

Instructional Materials, Resources, and Technology
Family Interactions

arwnE

Candidates will distribute the instructional plan to the class.

Instructional Demonstrations

Candidates will complete a minimum of two instructional demonstrati@nghE frst demonstration

each candidate will lead an activiiy a topic assigndaly the instructor. Generally, these will come from
curricular materials used in local schools or mathematical concepts discussed in class in terms of teaching
strategiesFor the econddemonstrationeach candidate will select one instructional plan frogir th
mathematics unit plan and teach thigallow candidates. For each teaching experience, candidates will

give definitionsof all pertinent termsstepby-step examples of how they would teach the concept or

activity, use visual models as examples, give instructions to guidstudent discussions

InstructorDetermined Assignments

Candidates will completassignments based on the matheo@ttoncepts explored in classnge

assignments in class and otheusside of classThe course may will indde a miekerm and/or final
examination as determined by the instrucidrese examinations will assess the complete content of the
course including assigned readings, lectures, and discussions. The format oftiwemaidd final exam

may include multipt choice, short answer, and essay itédmsthe examinations, candidates must
demonstrate the ability to understand terms, concepts, and frames of reference from texts, lectures, and
other course materialalong withclea understanding of major issuesarttlidates capresent valid

arguments with appropriate supportive detail, use appropriate analysisesis, and evaluatiamse

proper organization and present a logical flow of response.
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CityUniversity

INSTRUCTORGUIDE
ETC 541: MATHEMATICS: CONCEPTS AND METHODS

Course Module#1 Instructional  Planning
Note: Course modules do not necessarily correlate to the number of sessions in a course.

Course Outcomes Addressed in this Module

Create learning experiences that make mathematics meaningful to students

Design appropriate learning activities to engage students in learning

Implement effective instructional strategies related to critical thinkingoasislemsolving skills
Use assessment data to impact student learning

Integrate appropriate technology into the learning environment

agrLDE

Core Concepts, Knowledge and Skills:

1. Language of mathematics
2. Mathematical communication
3. Connections among mathematical ideas
4. Theory to practice

5. Instructional strategies
6. Assessment strategies

7. Curriculum modification

8. Integrating technology

9. Content area knowledge
10. Reflective practitioner

11. Endorsement competencies
12. Collaboration

13. Research process

Learning Activities:
Options are found in Faculty Resources under Learning Activities
Note: Learning Activities with an asterisk (*) are required and cannot be altered without approval from course manager.

1. *Instructional unit plans
2. “*Instructional demonstrations

Instructor Notes:
Note :

1. Provide extra guidance or insight 1 if applicable.
2. Indicate which required assessment is due i if applicable
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Instructional Plan Rubric

Candidates will select a mathematics topic of study for a grade lex8)| §Kd design an appropeat
progression of learningsing the prograradopted instructional plan format.

6. Learning Targets
7. Assessment Strategies
8. Learning Experiences

9. Instructional Materials, Resources, and Technology

10.

Family Interactions

Candidates will distribute the instructior@én to the class.

Graduate Percentag

Scale:| 0.00-68.74% | 68.75-81.24% | 81.25-93.74% 93.75- 100%
Graduate Scaled Scor 0.0-1.5 1.6-25 2.6-3.5 3.6-4.0
% of Below Standard| Approaching At Standard Exceeds Standar
Grade Standard
Learning 20% | One or more sub| Subcategories | Subcategories | Subcategories arg
Targets category is are included but| show evidence of interconnected,
missing in format| the link between| interconnectedne| original, and
each sub ss between lorg | inspirational
category is not | term goals,
clear or EALRs/GLEs
convincing and daily
leaming target
from student
perspective
Assessment 20% | Rationale Rationale is Rationale is Rationale is
Strategies provides limited | weak or unclear| concise and concise and
(rationale only) evidence of as to why convincing as to | convincing and
candidates formative and/or| why formative includes specific
understanding of | summative and/or summativd types of formative
the distinction assessment assessment or summative
between strategies would| strategies would | assessment tools
formative and be essential for | be essential for | that would help
summatve students to meel students to meet| students meet
assessmentasit|t hi s | edt hi s | e s|target.
relates to this unif learning target | learning target
30% | Sequence of Sequence of Sequence of Sequence of

learning activities

is not logical or

learning
activities is

learning activities

is logical and

learning activities
addresses all
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chronological logical and addresseslleof Guiding Questiong
addresses less | the provided and demonstrates
than 4 of the Guiding teaching to a
provided Questions for thid variety of learning
Guiding section of the styles
Questions for | plan
the section of
the plan
Instructional 15% No resources One resource, | Two or more Two or more
Materials, technology or accessed resources, professional
Resources, and instructional through the accessed througl resourcesvhich
Technology materials CityU library is | the CityU libray | are appropriate fo
accessed througll appropriate for | are appropriate | classroom student
CityU library are | the classroom | for classroom chosen for the uni
evident students chosen| students chosen | plan and include
for the unit plan | for the unit plan | engaging
instructional
materials,
researched
resources, as well
as technlogy
Family 15% | No planto Oneway A means of using An original or
Interactions involve parents | communication | parents or particularly
or families in the | to parents or families as engaging means d
learning process | families is partners in the using parents or
is evident evident learning process | families as
is evident partners in the
learning process i
evident
TOTAL 100%

Instructional Demonstrations

Candidates will complete a minimum of two instructional demonstrations during the course. Hirst, eac
candidate will lead an activity directed by the instructor. Generally, these will come from curricular
materials used in local schools or mathematical concepts discussed in class in terms of teaching strategies.
Second, each candidate will select oné¢rutdional plan from their mathematics unit plan and teach this

to other candidates. For each teaching experience, candidates will give definitions of all pertinent terms,
give stepby-step examples of how they would teach the concept or activity, use msdels as

examples, and give instructions to guide candidate participation. Candidates are encouraged to use
collegial review for this assignment prior to submission to the instructor.

Graduate Percentag
Scale:] 0.00-68.74% | 68.75-81.24% | 81.25-93.74% 93.75- 100%
Graduate Scaled Scor 0.0-1.5 1.6-25 2.6-3.5 3.6-4.0
% of Below Standard| Approaching At Standard Exceeds Standarg
Grade Standard
Completeness | 40% | Demonstration | Demonstration | Demonstration | Demonatration
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of was poorly was incomplete | was well went beyond what

demonstration prepared and prepared and was required and
unrelated to complete challenged the
conceptbeing observer to think
discussed

Demonstrated | 30% | Presentation was| Did not Understood and | Was able to

understanding not related to demonstrated | demonstrated related concept

of concept concept bimg knowledge of understanding of| being demonstate
demonstrated concept concept to other areas of

learning

Use of visual | 30% | No visual models| Visual models | Visual models Visual models

models were used or did | did not support | were included greatly enhanced
not support concept being | and supported concept being
concept demonstrated | concept demonstated

Course Module#2 Mathematical Concepts and Methods
Note: Course modules do not necessarily correlate to the number of sessions in a course

Course Outcomes Addressed in this Module

Create learning experiences that make mathematics meaningful to students

Design appropriate learning activities to engage students in learning

Implementeffective instructional strategies related to critical thinking and proklarming skills
Use assessment data to impact student learning

Integrate appropriate technology into the learning environment

g PE

Core Concepts, Knowledge and SkKills:

1. Language of mathematics
2. Mathematical communication
3. Connections among mathematical ideas
4. Theory to practice

5. Instructional strategies
6. Assessment strategies

7. Curriculum modification

8. Integrating technology

9. Content area knowledge
10. Reflective practitioner

11. Endorsement competendes
12. Collaboration

13. Research process

Learning Activities:
Options are found in Faculty Resources under Learning Activities
Note: Learning Activities with an asterisk (*) are required and cannot be altered without approval from course manager.

1. *Mathematics resource note book
2. *In -class/Take-home assignments

Instructor Notes:
Note :

1. Provide extra guidance or insight 1 if applicable.
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2. Indicate which required assessment is due i if applicable

Mathematics Resourddotebook

Candidates will compileand present a mathematics resounatbookwhich will include all of the areas
covered in class and any additional curricular materials.jdursalis for the use of candidates when
beginning to teach and must be structured to meet individual neduils thi¢ class guidelines.

Graduate Percentag

Scale:| 0.00-68.74% 68.75-81.24% | 81.25-93.74% 93.75- 100%
Graduate Scaled Scor 0.0-1.5 1.6-25 2.6-3.5 3.6-4.0
% of Below Standard Approaching At Standard Exceeds Standar
Grade Standard
Quality of 50% | -Assignment - Assignment - Rules of - Rules of
Materials contains contains few grammar, usage,| grammar, usage,
numerous grammatical, and punctuation | and punctuation
grammatical, punctuation and | are followed with | are followed;
punctuation, and | spelling errors. | minor errors that | spelling is
spelling errors. do not detract correct.
from the - Language is
readability of the | clear and precise
work. sentences display
- Spelling is consistently
correct. strong, varied
structure.
Organization | 25% | - Organization - Structure of the | - Structue is -Structure of the
and structure assignment is nof mostly clear and | assignment is
detract from the | easy to follow. easy to follow. clear and easy to
message of the follow.
assignment.
Quality o 25% | - Analyses and/orf - Analyses and/or - Analyses are Analyses are
Presentation reflections reflections are no| organized and organized

are not included

well organized or
clear

easy to follow

logically, clearly
presented, titled
properly, easy to
understand by a
lay reader,
address ta
materials covereg

InstructorDetermined Assignments

Candidates will completassignments based on the matheoa@ttoncepts explored in classnse
assignments in class and atheoutside of class.The course may will include a mtérm and/or final
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examination as determined by the instrucfbinese examinations will assess the complete content of the
course including assigned readings, lectures, and discussions. The fottmeainadterm and final exam

may include multiple choice, short answer, and essay items. On the examinations, candidates must
demonstrate the ability to understand terms, concepts, and frames of reference from texts, lectures, and

other course materialalong withclea understanding of major issues. Candidatespcesent valid
arguments with appropriate supportive detail, use appropriate anajystisesis, and evaluatiamse
proper organization and present a logical flow of response.

Graduate Peentage
Scale:| 0.00-68.74% | 68.75-81.24% 81.25- 93.74% 93.75- 100%
Graduate Scaled Scor 0.0-1.5 1.6-25 2.6-3.5 3.6-4.0
% of Below Approaching At Standard Exceeds Standar
Grade Standard Standard
Demonstrate 50% | Cannot Demonstrates Demonstrates Clearly
understanding o demonstrate or[ minimal understanding of | understands the
concept articulate the | understanding of the concept and | concept and go
concept the concept and | and articulates its | beyond thébasics
cannot articulate | meaning articulating its
its meaning meaning
Extend 25% | Clearly does Cannot not Can describe the | Clearly
application of not understand| appropriately concept and its understads the
concept the concept or | describe the understanding concept and can
its application | application of the extend its
concept application to
other areas
Appropriateness | 25% | Misses the Seems to Understands the | Is concise and
of response point understand the [ concept and is on| clear in thei
completely concept but still | task analysis of the
seems to miss th concept being
point studied
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Appendix B

Appendix
Template for Self-assessment of Classroom Management Training and Skills
Cite experiences/training of each approach.
Low Teacher Medium Teacher High Teacher
Control Approaches Control Approaches Control Approaches

Training
(seminars,
conferences, in-
service, courses)

Classroom
Experiences
Name grade
levels or special
environments
where you
spent time and
best practices with
this approach
have been
modeled.

High Confidence
Identify
environments,
grade levels, or
situations with
which you are
most comfortable
or confident

Low Confidence
Identify
environments,
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grade levels,
populations or
situations with
which you are
least comfortable
or confident.

Template for Classroom Observation of Approach to Control

Complete the template for each classroom observation. Maintain confidentiality by describing the classroom characteristics without
school, teacher, or student names.

Classroom and
School
Characteristics

Setting
(grade, size of
school and class,
gender, adults in
classroom)

Cultural
Diversity

Special Needs

Social and
Economic
factors

Approach

What did you see or hear that gave evidence that the teacher was
using a high, medium or low approach?

Effectiveness of
Approach

Identify specific
behaviors and
populations (as

What did you see or hear that gave evidence that the approach was

effective?

applicable)

Limitations of What did you see or hear that gave evidence of the limitations of the
Approach approach?

Identify specific

behaviors and
populations (as
applicable)
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Appendix C

CityUhiversity
INSTRUCTIONAL PLAN AND RATIONALE
Teacher Certification Programs Aligned with the Performance-based Pedagogy Assessment (PPA)
Teacher Candidate: Date Taught:
Cooperating Teacher: School / District:
Grade: Field Supervisor:
Unit / Subject:
Lesson Title / Focus:

INSTRUCTIONS: Using guiding questions relevant to this lesson, describe your plan and its rationale in each of the following planning areas. Refer to Appendix A for a list of guiding
questions.

Learning Targets
Longterm Learning Goal]
EALRS/GLEs:

Learning Target for This
Lesson:

Rationale:

Assessment Strategies

PLAN RATIONALE

Learning Experiences

PLAN RATIONALE

Instructional Materials, Resources, and Technology
PLAN RATIONALE

42 City University of Seattle Standard V Report to PESB



Family Interactions

PLAN RATIONALE

Guiding Questions

Learning Targets
What do you want students to know or do as a result of this lesson?

a. Howdaesthides sonb6s | erelatetit hge tEhdRy@Bssdistrict goals, school goals, or classroom goals?

b. How do this |l essonds | earning target(s) relate to previous
c. How do the learning targets incorporate a multicultural perspective?

d. Why are the learning targets appropriate for all students in the class? (Highlight any modifications for individual)students.

€. Does the lesson learning target use stuttesridly language?

f. Does the lesson learning target lead toward achievement of ¢éloeeseEALRS/GLES and the longrm goal?

Assessment Strategies
What evidence will you collect to show that all students met the learning target? Attach assessment desabptsney r
assessment documents.

a. How does the strategy accommodate divenseestt needs (e.g., developmental and achievement levels, cultural differences, linguistic
backgrounds)?

b. How does the planse formative assessment?

c. Howdoes the planse summative assessment?

d. What studenbased evidence will you collect (student work, stitd/oice)?

Learning Experiences
Describe the sequence of activities in the progression of learning including how students will use resources to ac@evieghe |

target.
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Have you ordered steps in this section chronologically to show the sequeneatsffesm the start of the lesson to the end?

How will you group students?

How will you includeset, rationale)earning activities, monitoringclosure, and followup?

How have you demonstrated your under aytfissnlahguagg deeefopmert, Empglesmt sd& cul t
acquisition, socieeconomic status (SES), and gender?

How do the experiences accommodate the learning needs of students with disabilities or 504 students?

How do the experiences incorporate multicultural perspeétives

How do the experiences stimulate student problem solving and critical thinking?

How do the experiences create an inclusive and supportive learning community?

Describe the research base or principles of effective practice that form the basis of thg &qreriences.

aoow

— Q™o

Instructional Materials, Resources, and Technology
With what resources will students engage to achieve the learning target? (Attach copies of any materials studentsnmij trse du
lesson, e.g., handouts, questions to answer, and heets)

Family Interactions
Describe your plan for collaboration with families to support student learning.

Theplan must address how you will use personal contact (e.g., telephone, home visit, written correspondence) to communicate with
families. Your pan for collaboration with families may extend beyond the specific lesson you are teaching for the observation and may
incorporate plans that are part of the larger unit of instrucBaor to the observatioprovide your evaluator with copies of any eréls you
plan to use in your planned interactions with families.
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Appendix D

Rubric for Presentation on Evidence of Positive Impact on Student Learning

Criteria and
Definition

Undeveloped
Needs Instruction
0-1 point

Developing
Needs Refinement
1-2 points

At Standard

2-3 points

Quality

3-4 points

Points

Context

Describe the classroom,
students, and community

Missing elements
and/or rambling
description of the
classroom; names
school, students, or
community

Incomplete or wordy
description of the
classroom, students,
and community

Describes the necessary
classroom, community, and
student demographics
succinctly without naming
or breach of confidentiality

Succinct yet informative
description with data and/or
dynamics that give audience a
picture of the unique quality
and challenges; honors
confidentiality

Problem definition

Define the learning problem
and or target (may be an
IEP goal)

The problem and/or
learning target are
missing or unclear to
the audience

Problem and/or
learning target need
clearer definition,
assessment data,
and/or concrete
examples

Problem definition is
supported by assessment
data with concrete
examples

Succinct description of the
problem with clear learning
targets, assessment data, and
concrete supportive evidence
establishes a baseline for
learning

Instructional Approach,
Intervention, or Unit of

Study

Describe the instructional
decision; may be a unit, set
of plans, or a series of
learning activities toward
IEP goalls

The instruction or unit
lacks alignment with
the assessed problem;
unclear description or
lack of visuals confuse
audience

Unclear connection
between the instruction
and the learning needs;
wordy descriptions or
hard to read visuals
impair audience
understanding

The instructional choice is
aligned with the problem
definition and learning
targets; developmentally
appropriate modifications
for inclusion of all students;
artifacts or visuals help the
audience to understand the
project

Candidates create or modify
curriculum to include all
students, personalize learning,
engage students in active
learning, and encourage
student reflection on their
progress; a variety of artifacts
enhance the audience
understanding
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What happened?

Describe the
implementation

Little or no evidence of
active learning; all
evidence is of teacher
directed lessons

Candidate shows
evidence of setting

goals and trying active,

student-focused
learning

Evidence of student

learning targets, and

interaction, personalized

hands-on activities that are
meaningful to students

Evidence that students are
given voice in determining and
managing their own learning;
students reflect on their
learning

Note: Thisrubricalignswi t h t he Rubric for

collection of

Communi cat.i

ng

about Artifacts

evidence for the portfolio. The highest quality evidence over time is the suggested final presentation.
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Criteria and
Definition

Using evidence to make
decisions

Describe both formative and
summative assessments
used to make decisions and
evaluate the results of
instruction

Undeveloped
Needs Instruction
0-1 point

Little or no evidence
that assessment
guided instructional
choices; little or no
evidence to support
conclusions

Developing
Needs Refinement
1-2 points

Evidence of using a
assessment, albeit
limited, to make

decisions and to assess

progress; unconvincing
conclusions

At Standard

2-3 points

Candidates give evidence
of employing both formative
and summative assessment
to guide decisions and
substantiate their
conclusions

Quality

3-4 points

Triangulated evidence (from 3
or more different angles)
shows growth over time; all
conclusions are supported by
evidence

Points

Evaluation & Reflection

Describe how the learning
was meaningful to
students/families and the
teacherds pr o]
development.

Little or no reflection
on the importance of
the experience to
student or personal
professional
development

Incomplete or wordy
reflection on
professional growth or
student learning

Candidate reflects on
student learning and/or
their growth as a
professional educator

Succinct yet purposeful
reflection captures the
importance of the experience
to both professional growth
and student learning; identifies
the next step in learning and/or
professional development.

Professional Presentation
e Succinct & clear
e Practiced
e Confidently
organized
e Protects
confidentiality

Disorganization and/or
missing components
distract audience from
understanding the
material

All components present
but needs practice to
present confidently:

Succinct presentation of 5-
10 minutes; no distracting
mannerisms, voice projects
and is well paced; does not
read from slides; well-
prepared

Presenter is confident,
prepared, succinct, and
engaging; confidence in
navigating the technology

Use of Visuals and
Artifacts

Missing or wordy
visuals distract the
audience or the
presenter; evidence is
not convincing

Practice needed in
working with visuals;
Audience needs to be
considered in creation
of visuals; evidence
present but practice
needed in talking about
it in a convincing and
succinct manner

Informative visuals,
readable and appropriate
for audience; 36 5 bullets
per slide (if using
PowerPoint); enhances
presentation with
information other than what
that presenter is saying;
several artifacts provide
convincing evidence of
positive impact

A variety of creative and
engaging visuals enhance
presentation without being
distracting; triangulated
evidence is provided in a
convincing manner; audience
is convinced and engaged
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Action Reseach Report Rubric

Candidate: Date:

Title/Grade Level:

The Master in Teaching Action Research Report will be assessed according to the criteria elbw.rilibrjgass, a candidate must score in the exc
or acceptable range in all areas with a minpointivalue of 18 to 27 possible points.

Rating Scale Unacceptabled 1 point Acceptabled 2 Points Excellent 6 3 Points

1. Context(Introduction, Opportunity
for Improvement, Rationale) D |:| |:|

School andtudent demographics, learning
opportunity, and rationale for implementin
research not adequately described

School and student demographics, learning
opportunity, and rationale for implementing
research adequately explained, but lacking deta

School andtudent demographics, learning
opportunity, and rationale for implementing
research clearly and thoroughly articulated

2. Literature Review

O

Learning deficit not adequately investigate
instructioral intervention not supported by
reference materials cited

O

Learning deficit adequately investigated,;
instructional intervention mentioned in reference
materials cited

O

Learning deficit thoroughly investigated;
instructional intervention clearly suppobtgd
reference materials cited

3. Question/Objective(s)

O

Opportunity for improvement not stated as
question; or objective(s) not measurable;
objective(s) not tied to triangulated

O

Opportunity for improvement stated as a questio
objective(s) measurable and tied to triangulated
assessments, but connections leave ambiguity

O

Opportunity for improvement concisely stated ¢
guestion; objective(s) measurable and clearly t
triangulate@ssessments

4. Methodology

assessments

Instructional intervention and triangulated
assessments not adequately explained; o
intervention not timely; or did not
demonstrate one or
did not accommodate diverse needs of

O

Instructional intervention and triangulated
assessments adequately explained; interventiol
timely, demonstrated
and accommodated diverse needs of students,
not appropriately tgeted to subject population

O

Instructional intervention and triangulated
assessments clearly and thoroughly explained;
intervention timely, demonstrated one or more
oObest practicesdé, and
of students

5. Results/Conclusions

students
Ol

Implementation of instructional interventio
application of assessments, and data
collection process not adequately describ
conclusions regarding the quality of posit
impacts on student learningl gofans for
incorporation in future learning not
adequately described

O

Implementation of instructional intervention,
application of assessments, and data collection
process adequately described; conclusions rege
the quality of positive impacts on shidearning
and plans for incorporation in future adequately
described

O

Implementation of instructional intervention,
application of assessments, and data collectior
process clearly and thoroughly described;
conclusions regarding the quality of positive
impacts on student learning and plans for
incorporation in future learning clearly articulate

6. References

O

Less than 12 references included; or not ¢
references cited in body of paper

O

Minimum of 1Zeferences included; all reference
cited in body of paper

O

Fifteen or more references included; all referen
cited in body of paper

7. Appendices
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O

No appendices included; or assessment
results noadequately documented in
ta I‘eé/graphs; student work samples not

O

Assessment results adequately documented in
tables/graphs; student work samples included
provided some evidence of timpact on student

O

Assessment results clearly and thoroughly
documented in tables/graphs; student work
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included or did not provide evidence of an learning on student learning
impact on student learning

8. Format(APA & MIT guidelines,
including Signature Page, Table of D D D
Cortents aligned with document

pages, font/format of headings, all ot contairemultiple formatting errors,
sections included, use of active voic

and past tense, correct grammatical indicating insufficient proofre_adlng or Iagk
construction, correct spelling, knowledge of correct formatting conventic
proofreading)

Report met or exceeded all formatti
expectations, indicating a thorough job of
proofreading

Report met most formatting expectations, but
included minor errors not identified by proofread

9. Overall |:| |:| |:|

Action Research Report did not meet Action Research Report cleastgeeded

o . Action Research Report met expectations . : .
minimum expectations expectations and warranted special recognitior

Total

Comments:
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Appendix E

Rubric for Guiding Choice, Display, and Communication of Artifacts in Portfolio

Rows 1-3 (first page) refer to the way we communicate about evidence, either in writing (the cover page) or orally in an interview,
conference, or oral evaluation. Columns 4-7 (2" page) refer to criteria of quality evidence.

Criteria and Definition

Description

Paragraph one of the cover
page and the opening lines of
an oral presentation of
evidence describe the artifact
in oneds hand.

Undeveloped
Needs Instruction

Description of the
artifact is missing or
confusing

Developing
Needs Refinement
1-2 points

Unclear, incomplete,
or wordy description
of the artifact

At Standard
2-3 points

Clear and succinct
description of artifact

Quality

3-4 points

Description of artifact is
engaging yet succinct,
leaving the audience
wanting to know more

Points

Rationale/Analysis

Paragraph two of the cover
page and the 2" part of an
oral presentation of evidence
make the connection of the
evidence to the standard or
expected goal.

Missing connection
between the artifact
and the standard

Connection between
the artifact and the
teaching standard/s
is incomplete or
wordy.

Clear connection
between the artifact
and the teaching
standards; language
considers the intended
audience

The rationale and
analysis for this artifact
as evidence is
succinctly connected to
the standard; modifies
and checks for
understanding of the
intended audience

Evaluation & Reflection

Paragraph three of the cover
page and the conclusion of a
presentation of evidence
focus on how the learning
was meaningful to
students/families and the
teacherés prof
development.

Little or no reflection
on the importance of
the experience to
student or personal
professional
development

Incomplete or wordy
reflection on
professional growth
or student learning

Candidate reflects on
student learning and/or
their growth as a
professional educator

Succinct yet purposeful
reflection captures the
importance of the
experience to both
professional growth and
student learning;
identifies the next step
in learning and/or
professional
development.
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Criteria and Definition

Range of Students

Candidates display (in a single
artifact or across the portfolio)
evidence of their effectiveness
in variety of grade levels and
with students of varying
learning needs and cultures

Undeveloped
Needs Instruction
0-1 point

Evidence targets a
single demographic

Developing
Needs Refinement
1-2 points

Limited range of
students, leaving the
audience with
guestions about
flexibility or ability to
modify for differences

At Standard
2-3 points

Evidence of
effectiveness with a
range of student
needs, cultures, ages

Quality

3-4 points
All students are
considered in the
discussion of evidence;
evidence that the
candidate reflects upon
the application across
grades, cultures, and
student learning needs

Range of settings and
display

Candidates display evidence
of their effectiveness in a
variety of instructional
approaches and settings; the
portfolio contains a variety of
kinds of artifacts.

Artifacts look the
same and are
focused on the same
grade levels or
settings

Limited evidence of
candidate skills to
employ a range of
instructional
strategies; artifacts
look similar across
the portfolio

The artifact
demonstrates
effectiveness unlike
others in the portfolio in
style, grade level,
and/or setting

Unique artifact/s show
the candidate6 skill in
choosing instructional
strategies aligned to the
developmental level of
students and the
learning targets across
content areas and
student needs

Active Learning

Candidates show progress in
making learning personal,
active, and meaningful to
students.

Little or no evidence
of active learning; all
evidence is of
teacher directed
lessons

Candidate shows
evidence of setting
goals and trying
active, student-
focused learning

Evidence of student
interaction,
personalized learning
targets, and hands-on
activities that are
meaningful to students

Evidence that students
are given voice in
determining and
managing their own
learning; students
reflect on their learning

Using evidence to make
decisions

Candidates reflect upon a
variety of assessments to
make educational decisions

Little or no evidence
that assessment of
student needs guides
instruction

Evidence of using a
variety of
assessment
strategies

Candidates reflect
upon a variety of
assessments to make
educational decisions

**Triangulated evidence
shows growth over time

**Consider using the best evidence over time forRhml Presentation on Psitive Impact on Student Learning
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Program Design Team Notes:

TCP Program Design Team(PDT) Members. Bobbi Fox, Theresa Gehrig (Library Liaison), Corll Morrissey, Lynn Olson,
Barbara Scott-Johnson, Claudia Schwarmann, Craig Schieber (Director), Sue Seiber, Stephen Smith, Ed Strozyk, and
Mike Walker (Chair).

September 29, 2008: Professional Educator Advisory Board (PEABJeviewed draft, recommended improvements, and
approved continued development of this program design guide. PEAB members present. Dominic Coor Kimberlee
Armstrong, Mary Jo Larson, Andre Glover, Remy Poon, Sarah Stanley, Bill Mortimer

October 16, 2008: ASOE Curriculum Council (ASOEEC)approved this program design guide for continuing development
and its readiness for review by the Curriculum Quality Council (CQC).

October 23, 2008: Curriculum Quality Council (CQC)approved this program design guide for use in course development.

Teacher certification programs and candidate preparation align with many sets of standards and must fulfill

requirements of state |icensing and accrediting agencies. Ad
identify program outcomes that will facilitate offering teacher certif ication programs in other states and countries. The

Team considered implications of adopting an existing set of standards as program outcomes (e.g., WACs, endorsement
competencies, PPA criteria, teacher procert criteria, state program review standards, IN ACTION elements, INTASC
principles, National Board Certificationds five core proposi

requirements specific to Washington State. The last two titles outlined national standards for preservice teac hers. Only
the IN ACTION elements linked state standards with national standards.

The Team concluded that outcomes for all CityU teacher certification programs must align ultimately with the National
Board Certificationos f dferexperienced and acocopmmishediteaoherss Hoaavdr,iprognaima t e
outcomes must articulate state-specific requirements for licensure of pre-service teachers.

The Team adopted program outcomes based on the Positive Impact Elements of Washington State Professiaial
Development IN ACTION(Bergeson, 2006). That plan described a career-long teacher professional growth continuum
that linked standards for pre -service training, teacher assistance programs, professional certification, careerlong
professional developmert, and National Board certification. The IN ACTION continuum linked all five levels of
professional development through six Positive Impact Elements, which the Team interpreted succinctly as Planning,
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Instruction, Assessment, Learning Environment, Diversity & Relationships, and Professionalism. The team reasoned that
adoption of I N ACTI ON6s Positive I mpact EIl ement s:
e Meets state requirements for pre-service teacher standards while aligning with the professional development
continuum, including national stand ards;
Fulfills Washington Administrative Code (WAC) requirements;
Directly addresses criteria of the Performance-based Pedagogy Assessment (PPA);
Encompasses competencies required by a variety of endorsements; and
Vali dates TCPOsS c o0nteacheuprorcge ruts ec roft emma dai ffioerd c anddipat@ioe 6s ana
as a forward-looking tool to promote continuing professional development.

Office of the Superintendent of Public Instruction. (2006). Washington state professional development IN ACTION:
Linking professional development to personalized student learning (Version Three). Olympia, WA: Author.
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Appendix F

Notes from Alternative Routes Puget Sound Area Advisory
October 30, 2008
Present:
Kim Van Atta Seattle Professional Development
Marcel AranelRenton HR
Rick MaloneyHighline HR
Patricia GrieffSeattle Special Education
Darryl PernatLake Washington HR
Betsy Wendt CityU Faculty/Program Coordinator
Sharon LarsoFRield Supervisor
Remy Poon Seattle Math Coach; CityU instructor
Mea Moore Professional Educator Standards Board
Patty Malloy Evergreen Training FIPSE Grant Evaluator
Corll Morrissey CityU Faculty/Program Coordinator

2009 Program Starts: Design modification of 2009 fall start program will allow candidates to choose ELLeaidbEducation as
their 2 endorsement. Some dual endorsement candidates irytte Program will have Elementary and others will be Secondary
Math (ParaPipeling. The singleendorsement-Year Secondary Math program for carekangers is expandirsgrvice beyond

Puget Sound to the Olympic Peninsula and Eastern Washington.

Patty Malloy, Mea Moore, and Corll Morrissey reported on collaborative design processes in response to midfgoigrain
evaluation of program. The hande participative evalation and design has allowed CityU and participating districts to respond to
local and individual candidate situations.

Current Challenges and Potential Solutions:

e Student teaching: Some candidates and mentors rush to assume control of the classroethieetandidate is ready.
This will be addressed in the upcomingeéssion mentor training and in the upcoming candidate apprenticeship seminars.
Program coordinators will review the Field Guide, Field Supervisor training, and Program Handbook tioeseasf
sufficient cautionary language.

e Preparation for program: CityU and PESB reps report that Route 1 candidates often take longer to prepare for program.
This is exacerbated for candidates from ur@@resented populations who often need mulagiempts to pass the WEST
B, need writing/language support, or who have foreign transcript issues. Paraprofessionals report feeling paralyzed by the
reqgui rements. Value stated for community calalmsge pPmogr am
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instrument for applicant sedfssessment was shared. Consensus of value for involvement of community colleges on the
advisory board.

e Writing and speech articulation issues: Writing issues remains a concern for CityU personnel and for the iggeiv
districts. Sympathy expressed for candidates whose primary languages are other than English; agreement that the standard
must be upheld for credibility with the public. Early preparation (prior to admission) preferred via community colleges. On
goingexpectations and structures to build habits within program insufficient to guarantee transfer to field without a
comprehensive commitment of partners. Research will continue on best practices for intervention and support.

e Admissions to applicant ratio: Many applicants do not matriculate for a number of reasons. Many are screened out by
tests or the admissions process (several interviews; not all candidates are appropriate for an alternative route}ly Uncertain
exists up to start of program. Partnepsbssential in getting candidates ready well in advance (one year preference).

e Sustainability of program/funding: PESB and Evergreen Training are seeking additional grant funds to replace the FIPSE
grant that will expire in the coming year.

e Accessibility of programs: Interest expressed by south end district reps for a site in Renton or a surrounding district. CityU
will move program where it can have a cohort of 15. A future advisory on the south end is possible with coordination
between Tukwila, Highlia, Renton, Kent, Tahoma.

Next meeting: January 14, 2009 Bellevue CityU Campus 10:00 AM
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AppendixG

Notes: Math and Special Needs Conversation 01.07.09
Seattle Public Schools and City University of Seattle Teacheficagdn

Attending:  Tricia Grieff SPS Special Education Coach
Anna Maria dela Fuente SPS Math Curriculum Manager
Amy Malter SPS Math Coach; City University Adjunct; CityU Mentor
Kim Van Atta SPS Professional Development
Corll Morrissey AtyU Faculty/Program Coordinator Teacher Cert.
Al Morasch FIPSE Grant Evaluator

The meeting was convened in response to concerns expressed by recent graduates and their coaches of challenges experienced in
differentiating instruction in mathematicsParticipants agreed that while the problem is broader than special education and not
specific to either CityU graduates nor first year teachers (nor endemic to Seattle Schools), the partnership betweerC&A3 and

offers opportunity to respond for the etent cohort, recent grads, and for future cohorts. Information was gathered from

participant experience, recent grads, and adjuncts.

Problem Definition:

o Teachers need strategies and models of how to adapt Every Day Math (EDM) and CPM (middle hevidatoihg needs
of students with special needs or general education students in need of an remediation or alternative delivery;

o CityU math methods course (2007) contained insufficient modeling or expectation in assessment specific to
differentiation;

o CityU instructors of math methods were general education math specialists whereas curriculum modifications
course taught by a special educator from Seattle, but not focused specific ally to EDM or CPM.

e Teachers confused by balance of atpfined and skitbppropriate curriculum expectations:

0 Are teachers permitted to use lower level curriculum if the IEP and skill level requires?

o Is skilappropriate curriculum available? Do teachers know how to access it?

o0 What are the legal parameters of IEP skill definitamd Least Restrictive Environment (LRE) expectations? Are
teachers and principals clear about how to balance these?
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e Teachers uncertain on how to stay on the pacing calendar and attending to IEP goals and other remediation or
differentiation student need,;

0 Teachers uncertain on how to navigate the political waters;
0 Teachers uncertain on the parameters for including personal creativity and stisleit
modification/responsiveness within attention to pacing of the curriculum.

e ELL andrace/culture needt&b RSTFAY SR 6AGKAY

GRATFSNBYUAFI A2y d¢

e Placements for interns/student teachers in classrooms that model best practices in differentiation and emerging

GLISNE2Y I f AT SR

f SINYyAYy3IE

OKIffSyaS dzyABSNERAGASA
Solutions: The following solutions are idefigd as possible within the context of the partnership:

Responsibility

Projected Time Frame

Revise Syllabut include
differentiation, modeling of
differentiation throughout

C. Morrissey + team of SPS
special ed and math
consultants

Completion summe2009;

Instructor Teamto include
math specialist and special
educator

C. Morrissey with advise of
SPS special ed. and math
depts. will hire practitioner ag
adjuncts

Course 10/09 (hire by 6/09)

Seminardor current and
recent grads on
differentiation

C.Morrissey schedule; SPS
will coordinate on guest
facilitators

Begin winter 09 and extend
throughout programs

Videos(currently available, in
production, and proposed)
will be shared between
organizations, with instructor:
and with candidates

CityU will vork with Marilyn
Simpson/PESB to make
Positive Impact videos
available;

SPS will connect CityU
instructors and candidates
with projects in process; City!
will incorporate into courses

Winter 09- Positive Impact
videos

Fall 0% video links on SPS
website

Link to Urban Math Project
TBD

Consideration of future video
coordination

Model Classrooms create
identified network of

classrooms for intern

SPS math and special
education departments will

identify and share thigvith

Begin winter 09 for 10/09
math focus quarter (current
cohort); ongoing for teacher
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placement and
candidate/teacher visits

CityU and prof. dev.
placement & observation

prep and SPS professional
development

Include ELL & Race/Culture
into differentiation

CityU integration into all
syllabicurrently; will review
courses and instructor
support for specificity to
math; Anna Maria and Corll
will coordinate on extending
this commitment

Within current program
designs; will review for
enhancement in the current
curriculum revision process g
university

Clarification on IEP and LRE
parameters and
communication to
buildings/teachers

Anna Maria will work with SP
special ed and principals

Winter 09

Share Models of Balance of
Curriculum, IEP goals, and
Pacing

Anna Maria will connect with
Sherry Study to review
process used at McClure;
(bridge formed with CityU ang
candidates/grads as Sherry i
adjunct working across
organizations)

Winter/spring 09

Please advise of corrections or omissions. Information will be shared with the advisory and wehpgetive organizations and

stakeholders.
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Appendix H

Faculty Training

Tacoma Faculty UpdateMarch 2009

CURRICULUM DEVELOPMENT

| am delighted to report that many of our faculty members have been sengongiocnlum course design teamgo improve
current courses at CityUThis process, while time consuming, is providing opportunity for us to network, have important
discussions and extend our own thinking about what is most important for future te#cbpesialTHANK YOU to the

following instructas: Betty Williams, Willie Stewart, Judy Hassen, Camille Wooden, Jim Botsford, Kathy Paris, BetsyR&iahr
Steve Lynch, Bob McKean, Gary Spidahl, Lois Baker and Susan Kaelin.

FIRST QUARTER OVERVIEW_ (per your request at winter faculty meeting)

As youknow, the programs we offer at the Tacoma site (BA of Ed, MYlear, and MIT 2Year) have various start points and
cycles. | am excited to report that faculty for the MI¥ygar program will be teaching courses completed in the new curriculum
developmetprocess to a new cohort this coming Spring Quarter:

Bob McKean instructsintroduction to Schools and Society

Bob McKean instructsCurriculum and Instruction Methods

Steve LynchinstructsHuman Growth and Development

Lynn Olson instructsEducational Teting, Evaluation and Assessment
Mike Brennan instructsMathematics: Concepts and Methods

This is the quarter in which students plant the roots from which all other courses in the prograri igiawing targets are met for
this quarterCityU studentswould be able toanswer these questiondVhat is the nature of children in generat®w will | know
WHAT to teach them™ow will | know HOW to teach them®™ow will | know if they learned anythingPMow will | know how to
plan lessons and unitd?ow will my role in schools impact society and vice versa?

HIGHER WRITING EXPECTATIONS

Mike B., Bob, Steve and | will be working closetyhi s quarter to ensure students know whe
the start of the progranThose instruars andALL OF YOU are cordially invited to attend tePA and writing workshop that

we will present orApril 27 for candidates from 1:08:00 p.m. | realize that will exclude those of you who work-fiafle. We now

have rubrics and templateés help ude more consistent in our expectations for quality writing and this needs to be established

early on so that instructors of subsequent courses can continue the writing expectations established.
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We will know if we have improved our expectations for caatBdnriting a year from now, when Mike and | read Action Research
Reports. f you find yourself reading a paper and thinking, @Al wo
indicator that the writing needs serious revisions.

This is an area that our Tacoma program coordinators (Michael Fuller, Pat Naughton, Mike Walker, Claudia Schwarmann and
myself) have set as a priority for improving our program& will help you as much as possible in this regard and greatly
appreciate the timit takes to read and offer feedback on written work. Mike Walker is in beginning stages of developing a unique
writing course that may help in the futur€hildren deserve teachers who know the basics of writing and can apply them in a
professional comixt. Thank you, on behalf of the children that will one day be under the guidance of CityU graduates.

Attached are a few tools you may opt to have students attach to written assignvoendse also free to modify these tdtee fit
your specific neesl
Lynn Olson
Tacoma Summer Quarter Facuiltivlay 2009
| so enjoy working with Tacoma faculty that | sense a smile approaching just at the metd tifaus gathering agaiBefore the
new quarter begins, there are some things that all summer quarter faculty will need td loadworward to sharing that
information faceto-face with you at our faculty meeting ¥vednesday, JUNE 4, 4:007:00 pm. | will provide refreshments and
CityU will provide a stipend for your attendandelease RSVP so we can have the paper work prepared for you when you arrive.
The summer quarter faculty meeting agenda will address the following:
1. Everything you ever waad to know about accessing and using documents metheourse development procégss, all
summer quarter MIT-year courses are now in the new system). This will be your first time teaching these courses in the
new system and there are specific tiggu will need to know in order to implement the curriculum as intenidiaihk

you wi || be pleasedéwhen you unofaeeisreallynnporthnothistimée. al |  wor ks
2. How do | wr it dearaingdarge sfto rs uesems®pn, & that | am reinforcing what we are asking

candidates to do out in the field?
3. What samples of different levels wfiting quality did first-quarter instructors compile that | can reference to help me be
consistent in determisniegewhaguailstiyma
4. Overall, what can | expect the new cohort of students to know and be able to do as a result of the learning experiences they
engaged in during the first quarter?
5. How do | use the new assignment rubrics to actually figure out a stydele?
6. What surprises might | find in my Blackboard Shell when | prepare to teach my course this time around?
7. What student behaviors or patterns (if any) should | be aware of?
Please confirm the date and time on your calendars as | know June is mtranasiith for many of youThank you for all you do
for children.
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